Mythologies of Loss by Barrett Baxendale, Mark & Groes, Sebastian
  
Supporting an English tutor in using IMS Learning Design 
Compiled by Mark Barrett-Baxendale (barretm@hope.ac.uk) and Sebastian Groes January 
2008  
 
1 Initial learning design 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Upload one painting, photograph or image and explain in 100 words why 
for you this defines ‘Englishness’.  
 
• Download and read chapter 3 from Frank Kermode’s The Sense of an 
Ending. Paraphrase and discuss the core ideas in this chapter: 
apocalypse and apocalyptic feelings, terror, eschatological elements in 
the modern consciousness  
 
• Nietzsche and Nihilism (Read Peter Childs on Nietzsche in Modernism 
(pp. 54-61);  
 
• The German philosopher Theodor Adorno said that ‘writing poetry after 
Auschwitz is barbaric’. What did Adorno mean by this and to what extent 
do you agree with him?   
 
• Read Seamus Heaney’s poems Digging (1966) and Punishment (1975). 
How do memory and place interlock in these poems?  
 
• Download and read the chapter called ‘Ressurrectionism’ from Raphael 
Samuel’s Theatres of Memory (London: Verso, 1994) 
 
• Write and upload a short, creative and meditative piece on the way in 
which memory falsifies one’s conception of the past? 
 
• Read and discuss Sebastian Groes’s interview with Martin Amis 
 
• Upload and read E. P. Thompson’s Introduction to The Making of the 
English Working Class.  
 
• Upload the two interviews with Andrew Cowan.  
 
• Read the interview of Gretchen Holbrook Gerzina with Zadie Smith in 
Nasta, Susheila, ed., Writing Across Worlds: Contemporary Writers Talk 
(New York Taylor & Francis, 2004) on NetLibrary.  
 
• Read chapter 4, ‘Writing and Race’, in Jago Morrison’s Contemporary 
Fiction (on NetLibrary).To what extent do you agree with Morrison’s 
argument?   
  
 
2 Narrative 
2.1 Background 
An English tutor at Liverpool Hope University (LHU) was supported in drawing up an IMS LD 
unit of learning (UoL) using the Reload IMS LD editor. The UoL has been run with a group of 
learners at LHU. As part of the LD4P project, the tutor attended a workshop on Reload.   
 
The UoL supports a six-week topic called “Mythologies of Loss” within a second year HE 
module “Twentieth-Century Readings”, being run in a blended-learning situation at LHU. 
Learners are registered at LHU and studying part time at a satellite centre. Through this 
approach, course materials and group discussion takes place online as well as at weekly 
evening sessions at the satellite centre. 
2.2 The design challenge 
The tutor had a clear idea of the learning design; the main issue was one of translating this into 
an IMS LD unit of learning. This was an iterative process commencing with the tutor building a 
basic activity structuring in Reload, having attended a workshop, with some further support from 
an expert. The expert took this basic design and enhanced it to level B (properties and 
conditions) in liaison with the tutor, to meet the design requirements. For example, the first 
activity, “Upload one painting, photograph or image and explain in 100 words why for you this 
defines ‘Englishness’”, requires the setting up of a property to hold the file, and the authoring of 
an XML based form to allow the property to be manipulated by users. 
2.3 Tool used to assist learning design 
The IMS LD UoL was developed using the Reload IMS LD editor. The tutor attended a 2 hour 
initial workshop on the use of the Reload editor, and with support from an LD4P team member 
drew up an IMS LD UoL to level A (the core specification). The project team member worked 
with the tutor to ascertain further requirements such as file submission and extended the UoL to 
IMS LD level B (properties and conditions), using Reload (figure 2.3.1 and 2.3.2). 
 
 
 
Figure 2.3.1 Design as developed by tutor with support in Reload, showing the activities section. The 
“Englishness” activity is selected, and the activity description has been opened. This activity requires a 
file to be uploaded, but as this is a level B feature, this needs to be added by an expert. 
 
 
2.3.2a 
 
 
2.3.2b 
 
Figure 2.3.2 Design as enhanced in Reload by expert. In (a) an environment allowing the upload of a 
document has been added to the “Englishness” activity. In (b), the properties section has been opened, 
with the file property for the upload highlighted. 
 
 
  
Figure 2.3.3 The unit of learning running in CopperCore/SLeD, showing the form that has been included 
to allow the learner to upload the document required in the “Englishness” activity. 
 
The UoL was published to the SLeD IMS LD player that is running on a server at LHU and 
made available to learners attending the tutor’s module. 
2.4 Process reflections 
2.4.1 Learner experience 
Learners were generally positive about the guidance offered by the Learning design system, 
ease of navigation, ease of use and usefulness of the software. 
 
“SLeD much better than [the institutional VLE], but would be even better if there was a forum” 
2.4.2 Tutor experience 
The tutor recognised the potential of the approach to help him to visualise the learning design 
for the English topic he was preparing, and to provide the learners with a visual overview of their 
route through the topic. 
 
“The advantage [of LD] is that both the tutor and the student can see an overview of the route 
through the course” 
2.4.3 Expert experience 
The LD4P team member who supported the tutor found that Reload was well suited to the task, 
but that some improvements could be made to aid workflow, especially when developing to 
level B (properties and conditions). 
 
The iterative process of developing the design with the tutor was facilitated effectively by the 
editing software. The process of designing the structuring of activities, which represents the 
essence of the learning design, can be easily grasped by a novice user. However, a lot of 
support and training would be required for the tutor to be able to independently develop a 
working basic design that includes activity descriptions (the minimum content required) and 
content. A simpler tool (perhaps like LAMS)  is required for novice users to be able to draw up a 
basic learning designs effectively.  
2.5 Key points for learning design and effective practice 
• Tutor felt that the system was generally beneficial for him and for learners 
• Learners generally positive 
• Shown it is possible for “novice” to use IMS LD 
o Novice can develop the basic structuring of activities- the essence of the learning 
design 
• A lot of support required 
• Tools still need to be improved 
2.6 Conclusions and recommendations   
This case study has shown that it is possible for a non-technical non-expert to produce a 
learning design based on IMS-LD with (a very high level of) support. The novice can at least 
develop the structuring of activities, which gives an expert something to work with in developing 
the design into a runnable unit of learning. Once running, the learning design was perceived as 
beneficial to learners by the tutor and the learners themselves. 
 
3 Revised learning design 
3.1 Learning Design Level B 
This example contains the following parts: 
1. Narrative use case description  
2. Activity diagram 
3.2 Narrative use case description 
3.2.1 Title 
Mythologies of Loss 
3.2.2 Provided by 
Sebastien Groes with support from Mark Barrett-Baxendale 
3.2.3 Pedagogy/type of learning 
Blended 
3.2.4 Description/ context 
This level B UoL supports a six week topic within a level I (second year) English 
HE module. 
3.2.5 Learning Objectives 
Not specified 
3.2.6 Roles 
A "learner" and “tutor” role has been defined 
3.2.7 Different types of learning content used 
Several web pages in HTML and PDF documents are provided as content resources 
 
3.2.8 Different types of learning services/facilities/tools used 
Asynchronous messaging (this is carried out as an IMS LD property rather than an 
external service, and so should be available within any compliant player). 
3.2.9 Different types of collaborative activities  
Asynchronous messaging. Viewing others’ work. 
3.2.10 Learning activity workflow (how actors/content/services interact) 
The unit is divided into six weekly activities, with one activity structure per week. 
Each is a selection of activities, so that the learner role may choose the order of 
activity completion. The six weekly structures are organised into an overall 
sequence through one activity structure which is a sequence (“Activities”). This is 
done rather than using acts so that the learner role may progress through the 
sequence at its own pace. 
3.2.11 Other needs/special requirements 
None
3.3 Activity Diagram (activities shown for activity structure (AS) Week 1 only) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Week 2: Beckett's Waiting for Godot 
 
 
 
3.3.1  
3.3.2   
3.3.3  
 
 
Learner: Weekly activities 
Using this 
learning 
environment 
Englishness Kermode's 
The Sense of 
an Ending 
AS: Introduction 
Learner: View others’ 
work 
View others’ 
work 
Tutor  
View 
progress 
AS: Week 2: Beckett's Waiting for Godot 
AS: Activities 
AS: Week 3: Phillip Larkin's Poetry 
AS: Week 4: Martin Amis's London Fields 
AS: Week 5: Andrew Cowan's Pig 
AS: Week 6: Zadie Smith's White Teeth 
